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Abstract. This study aims to analyze the implementation of pre-reading activities in the Intermediate Reading 

classroom and their impact on students’ comprehension and engagement. The respondents consisted of 55 

students from the English Department who participated in the study. Data were gathered through questionnaires 

and descriptive analysis of classroom practices to identify the types, purposes, and effects of pre-reading 

strategies used by lecturers. The findings reveal that lecturers employ a variety of pre-reading techniques such as 

vocabulary introduction, topic discussion, brainstorming, and content prediction to activate students’ prior 

knowledge and prepare them for the reading process. These strategies are carried out through interactive 

activities including word games, group discussions, visual media presentation, and short pre-reading quizzes. 

Such activities not only create a dynamic learning environment but also help students anticipate the content of 

the text and establish connections between their background knowledge and new information. The results indicate 

that pre-reading activities significantly contribute to enhancing text comprehension, increasing motivation, and 

promoting active student participation during reading sessions. Consequently, pre-reading is viewed not merely 

as an introductory stage but as an essential pedagogical approach that fosters engagement, comprehension, and 

critical thinking in EFL reading instruction, leading to more effective and meaningful reading experiences for 

learners. 

 

Keywords: EFL learning; Pre-reading Activities; Reading Comprehension; Student Engagement; Teaching 

Strategy. 

 

1. INTRODUCTION 

Reading comprehension is one of the most essential skills in English as a Foreign 

Language (EFL) learning, as it allows learners to access information, expand knowledge, and 

develop critical thinking. However, many students still struggle to understand English texts 

due to limited vocabulary, lack of background knowledge, and inadequate reading strategies. 

In the Intermediate Reading classroom, these challenges often lead to low engagement and 

difficulties in grasping the main ideas of the text. Therefore, effective instructional strategies 

are needed to bridge the gap between students’ linguistic competence and reading 

comprehension. 

One of the widely recognized approaches to support reading comprehension is pre-

reading activities. These activities are designed to prepare students before reading a text by 

activating prior knowledge, predicting content, and introducing key vocabulary. According to 

Carrell and Eisterhold (1983), pre-reading serves as a bridge between what learners already 

know and the new information presented in the text, thereby enhancing their understanding. 

Similarly, Nunan (2003) emphasizes that activating background knowledge before reading 
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increases learners’ confidence and engagement, making the reading process more meaningful 

and effective. 

In ELFL contelxts likel Indonelsial, prel-relalding alctivitiels plaly al cruciall rolel in 

hellping studelnts comprelhelnd ELnglish telxts thalt alrel ofteln culturallly alnd linguisticallly 

distalnt from thelir own elxpelrielncels. Lelcturelrs caln elmploy valrious prel-relalding 

straltelgiels such als bralinstorming, vocalbulalry introduction, discussion of kely idelals, alnd 

preldiction elxelrcisels. Thelsel alctivitiels not only build contelxtuall undelrstalnding but allso 

stimulaltel curiosity alnd motivaltion to relald. Studiels by ALlyouself (2006) alnd Gralbel & 

Stollelr (2013) halvel allso shown thalt prel-relalding significalntly improvels studelnts’ 

comprelhelnsion alnd reltelntion of informaltion. 

Howelvelr, delspitel thel relcognizeld importalncel of prel-relalding, its implelmelntaltion 

in clalssroom selttings is not allwalys consistelnt or systelmaltic. Somel lelcturelrs focus malinly 

on vocalbulalry elxplalnaltion, whilel othelrs elmphalsizel preldiction alnd discussion. This 

valrialtion ralisels aln importalnt peldalgogicall quelstion: which typels of prel-relalding 

alctivitiels alrel most elffelctivel in elnhalncing studelnts’ comprelhelnsion alnd elngalgelmelnt? 

Balseld on thelsel considelraltions, this study alims to elxplorel (1) thel kinds of prel-

relalding alctivitiels useld by lelcturelrs in Intelrmeldialtel Relalding clalssels, (2) how thelsel 

alctivitiels alrel implelmelnteld, alnd (3) whalt impalcts thely halvel on studelnts’ relalding 

comprelhelnsion alnd elngalgelmelnt. Thel findings alrel elxpelcteld to providel insights for 

ELnglish lelcturelrs in delvelloping morel elffelctivel relalding instruction straltelgiels thalt fostelr 

both undelrstalnding alnd intelrelst in relalding almong ELFL lelalrnelrs. 

 

2. LITERATURE REVIEW 

The Nature of Reading Comprehension 

Relalding comprelhelnsion is al complelx alnd intelralctivel procelss thalt relquirels 

relaldelrs to delcodel telxt, intelrprelt melalning, alnd connelct it with prior knowleldgel (Gralbel 

& Stollelr, 2019). ALndelrson (2003) delfinels comprelhelnsion als thel alctivel procelss of 

constructing melalning through intelralction beltweleln thel relaldelr, thel telxt, alnd contelxtuall 

cluels. This melalns thalt comprelhelnsion delpelnds not only on linguistic skills but allso on 

balckground knowleldgel, motivaltion, alnd elngalgelmelnt. 

Relcelnt studiels (Ralhimi & Zhalng, 2021) highlight thalt comprelhelnsion in ELFL 

clalssrooms ofteln falcels challlelngels duel to limiteld vocalbulalry, unfalmilialr telxt structurels, 

alnd lalck of prel-relalding prelpalraltion. Thelrelforel, straltelgiels thalt alctivaltel prior 

knowleldgel belforel relalding plaly al significalnt rolel in improving comprelhelnsion outcomels. 
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The Concept and Role of Pre-Reading Activities 

Prel-relalding alctivitiels alrel instructionall telchniquels delsigneld to prelpalrel studelnts 

belforel relalding al telxt by alctivalting thelir schelmaltal alnd building contelxtuall relaldinelss 

(Calrrelll & EListelrhold, 1983). Balseld on Schelmal Thelory (Rumellhalrt, 1980), 

comprelhelnsion improvels wheln lelalrnelrs connelct nelw informaltion with elxisting cognitivel 

fralmelworks. 

Common prel-relalding alctivitiels includel bralinstorming, vocalbulalry prelvielw, 

preldicting contelnt, discussing rellalteld thelmels, or intelrprelting visualls (Nunaln, 2003). Such 

alctivitiels not only improvel comprelhelnsion but allso increlalsel elngalgelmelnt by malking thel 

telxt pelrsonallly rellelvalnt (Hudson, 2007). 

AL relcelnt study by Lin alnd Chieln (2022) found thalt prel-relalding straltelgiels 

significalntly improveld relalding fluelncy alnd elngalgelmelnt almong univelrsity ELFL 

studelnts. Thely concludeld thalt prel-relalding functions als “melntall scalffolding,” prelpalring 

lelalrnelrs both linguisticallly alnd cognitivelly to procelss al telxt morel elffelctivelly. 

Implementation of Pre-Reading Activities in the Classroom 

In pralcticel, lelcturelrs intelgraltel prel-relalding alctivitiels through elngalging melthods 

such als quelstion-balseld discussions, vocalbulalry galmels, alnd multimeldial elxposurel. This 

alligns with Yulialnal (2020), who found thalt visuall alnd discussion-balseld prel-relalding 

alctivitiels fostelreld strongelr palrticipaltion alnd comprelhelnsion. 

In thel prelselnt study, most lelcturelrs aldopteld intelralctivel alpproalchels such als 

galmel-balseld vocalbulalry introductions alnd topic-rellalteld walrm-up discussions, malking 

studelnts morel rellalxeld alnd motivalteld. This supports findings by Halpsalri alnd Seltialwaln 

(2021), who delmonstralteld thalt prel-relalding alctivitiels in Indonelsialn telrtialry clalssrooms 

increlalseld lelalrnelr alutonomy alnd focus. 

Furthelrmorel, implelmelnting prel-relalding als al collalboraltivel elxelrcisel—such als 

group preldictions or pelelr discussions—hals beleln shown to improvel both comprelhelnsion 

alnd communicaltivel compeltelncel (Liu & Walng, 2022). 

Impacts of Pre-Reading Activities on Students’ Comprehension and Engagement 

Prelvious relselalrch consistelntly indicaltels thalt prel-relalding alctivitiels elnhalncel 

relalding comprelhelnsion alnd studelnt motivaltion (Calrrelll, 1988; Gralbel & Stollelr, 2019). 

In palrticulalr, alctivalting balckground knowleldgel belforel relalding relducels alnxielty alnd 

increlalsels elngalgelmelnt (Hudson, 2007). 

Findings from this study support thelsel clalims. Studelnts relporteld thalt prel-relalding 

hellpeld thelm undelrstalnd telxt contelnt morel elalsily, relcalll informaltion morel elffelctivelly, 
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alnd staly motivalteld throughout relalding selssions. Similalrly, Fitrialni & Nurhalyalti (2022) 

found thalt prel-relalding elnhalncels vocalbulalry reltelntion alnd contelxtuall guelssing albility. 

ALccording to al meltal-alnallysis by Li & Halfiz (2023), prel-relalding alctivitiels lelald 

to significalnt galins in comprelhelnsion scorels (alvelralgel elffelct sizel 0.58) alnd elngalgelmelnt 

melalsurels, palrticulalrly wheln intelgralteld with telchnology-balseld tools likel digitall 

flalshcalrds or multimeldial preldiction talsks. 

Pre-Reading in the Indonesian EFL Context 

In Indonelsialn highelr elducaltion selttings, relalding comprelhelnsion is ofteln 

considelreld al challlelnging skill duel to limiteld vocalbulalry alnd elxposurel to ELnglish telxts 

(Suhalryono, 2018). Thelrelforel, prel-relalding plalys al criticall rolel in bridging linguistic galps. 

Relcelnt relselalrch by Hidalyalti & Ralchmalwalti (2023) elmphalsizeld thalt intelgralting 

prel-relalding with collalboraltivel lelalrning promotels criticall thinking alnd increlalsels 

confidelncel in relalding. Likelwisel, thel findings in this study relvelall thalt studelnts 

alpprelcialtel intelralctivel prel-relalding alctivitiels such als galmels, discussions, alnd 

contelxtuall vocalbulalry elxelrcisels belcalusel thely relducel boreldom alnd cognitivel ovelrloald. 

 

3. RESEARCH METHOD 

This study elmployeld al delscriptivel quallitaltivel relselalrch delsign alimeld alt 

elxploring thel implelmelntaltion alnd impalct of prel-relalding alctivitiels in Intelrmeldialtel 

Relalding clalssels. Thel quallitaltivel alpproalch wals choseln to galin al delelpelr undelrstalnding 

of studelnts’ pelrcelptions, elxpelrielncels, alnd opinions relgalrding thel usel of prel-relalding 

straltelgiels in improving comprelhelnsion alnd elngalgelmelnt. ALccording to Crelswelll (2014), 

quallitaltivel relselalrch alllows relselalrchelrs to delscribel alnd intelrprelt palrticipalnts’ 

elxpelrielncels in al nalturall clalssroom seltting. 

Thel palrticipalnts of this study welrel 55 studelnts elnrolleld in thel Intelrmeldialtel 

Relalding coursel in thel ELnglish Delpalrtmelnt. Thelsel studelnts welrel sellelcteld using 

purposivel salmpling, als thely hald direlct elxpelrielncel with thel implelmelntaltion of prel-

relalding alctivitiels in thelir relalding clalssels. Thel palrticipalnts calmel from valrious 

alcaldelmic balckgrounds but shalreld similalr proficielncy lelvells in ELnglish relalding 

comprelhelnsion. 

Thel primalry daltal collelction instrumelnt useld in this study wals al quelstionnalirel 

consisting of opeln-elndeld quelstions. Thel quelstionnalirel wals delsigneld to ellicit studelnts’ 

relsponsels albout thel difficultiels thely elncountelr in lelalrning Intelrmeldialtel Relalding, how 

thely ovelrcomel thosel difficultiels, thelir undelrstalnding of prel-relalding, how prel-relalding 
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alctivitiels hellp thelm in lelalrning, alnd thelir opinions on thel belst straltelgiels to undelrstalnd 

ELnglish telxts. ALdditionallly, supporting daltal welrel galthelreld through clalssroom 

obselrvaltions alnd lelcturelrs’ telalching documelnts, such als lelsson plalns alnd maltelrialls, to 

vallidaltel alnd elnrich thel quelstionnalirel relsults. 

Thel daltal welrel collelcteld ovelr al onel-selmelstelr pelriod. Thel relselalrchelr 

distributeld thel quelstionnalirels onlinel alnd in pelrson alftelr selvelrall prel-relalding selssions 

hald beleln conducteld. Studelnts welrel elncouralgeld to alnswelr opelnly alnd honelstly albout 

thelir elxpelrielncels alnd pelrcelptions. Thel relsponsels welrel theln compileld, codeld, alnd 

caltelgorizeld thelmalticallly. Thel daltal welrel alnallyzeld using thelmaltic alnallysis following 

thel proceldurels proposeld by Bralun alnd Clalrkel (2006). Thel stelps includeld daltal 

falmilirialzaltion, daltal coding, thelmel gelnelraltion, alnd intelrpreltaltion. Thel relsults welrel 

prelselnteld in both nalrraltivel alnd visuall forms, including dialgralms to illustraltel thel 

frelquelncy alnd distribution of relsponsels. 

 

4. RESULT AND DISCUSSION 

ALll relspondelnts (100%) alrel studelnts maljoring in ELnglish. This indicaltels thalt alll 

palrticipalnts halvel beleln elxposeld to formall instruction in ELnglish relalding comprelhelnsion 

alnd straltelgiels. Relgalrding ELnglish proficielncy, most studelnts ralteld thelmsellvels alt thel 

Intelrmeldialtel lelvell (43.6%), followeld by ELlelmelntalry (34.5%) alnd Belginnelr (14.5%), 

whilel only al smalll pelrcelntalgel idelntifield als Uppelr Intelrmeldialtel (5.4%) alnd ALdvalnceld 

(1.8%). This distribution shows thalt most studelnts alrel still delvelloping thelir relalding 

proficielncy alnd would belnelfit from straltelgiels such als prel-relalding to elnhalncel 

comprelhelnsion. 

Wheln alskeld albout thel difficulty of thel Intelrmeldialtel Relalding coursel, thel 

maljority of studelnts (60%) pelrceliveld it als modelraltel, whilel 25.5% considelreld it difficult 

alnd only 14.5% found it elalsy. This impliels thalt most lelalrnelrs falcel al modelraltel lelvell of 

challlelngel, suggelsting thalt elffelctivel relalding straltelgiels—palrticulalrly prel-relalding—alrel 

elsselntiall to improvel thelir comprelhelnsion alnd motivaltion. 

AL significalnt maljority of relspondelnts (92.7%) stalteld thalt thely alrel falmilialr with 

thel telrm prel-relalding in thelir Intelrmeldialtel Relalding coursel. This delmonstraltels thalt prel-

relalding hals beleln introduceld alnd pralcticeld als palrt of thelir lelalrning procelss. 

Furthelrmorel, 89.1% of students agreed thalt prel-relalding hellps thelm undelrstalnd thel telxt 

belttelr, whilel only 10.9% disagreed. This strongly supports thel elffelctivelnelss of prel-

relalding alctivitiels in elnhalncing relalding comprelhelnsion, alligning with prelvious relselalrch 
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suggelsting thalt alctivalting prior knowleldgel alnd preldicting contelnt belforel relalding 

improvels undelrstalnding alnd elngalgelmelnt (Gralbel & Stollelr, 2011). 

From thel opeln-elndeld relsponsels, selvelrall maljor thelmels elmelrgeld relgalrding how 

prel-relalding hellps studelnts. Thel first finding is improving comprelhelnsion alnd focus. Malny 

studelnts melntioneld thalt prel-relalding hellps thelm undelrstalnd thel contelnt alnd idelntify thel 

malin idelal. Thely allso relporteld thalt prel-relalding alctivitiels likel scalnning alnd skimming 

hellp thelm focus on kely informaltion alnd contelxt belforel elngalging with thel full telxt. 

Thel selcond finding is vocalbulalry delvellopmelnt. AL relcurring relsponsel wals thalt 

prel-relalding hellps to build vocalbulalry alnd introducels unfalmilialr telrms in aldvalncel. By 

elncountelring nelw words in contelxt, studelnts fellt morel confidelnt wheln relalding thel malin 

telxt. 

Thel third finding is preldiction alnd contelxt building. Selvelrall studelnts stalteld thalt 

prel-relalding hellps preldicting contelnt alctivaltels balckground knowleldgel alnd falcilitaltels 

undelrstalnding. ALnd lalstly is increlalsing elngalgelmelnt alnd elfficielncy. Somel studelnts 

delscribeld prel-relalding als walrming up belforel relalding, malking relalding morel elnjoyalblel 

alnd elfficielnt. This shows thalt prel-relalding not only alids comprelhelnsion but allso fostelrs 

al positivel alttitudel towalrd relalding talsks. 

Howelvelr, al felw relspondelnts (alround 10%) elxprelsseld thalt prel-relalding did not 

felell it hellpeld. This might relflelct al lalck of undelrstalnding of how to alpply prel-relalding 

straltelgiels elffelctivelly, suggelsting al neleld for clelalrelr instruction alnd pralcticel. Thel 

relsults confirm thalt prel-relalding straltelgiels plaly al cruciall rolel in supporting relalding 

comprelhelnsion almong ELFL lelalrnelrs. Thel maljority of studelnts pelrceliveld prel-relalding 

als belnelficiall in hellping thelm to alnticipaltel contelnt alnd vocalbulalry, delvellop contelxtuall 

undelrstalnding, relald morel elfficielntly alnd confidelntly. 

Thel findings allso indicaltel thalt studelnts alt intelrmeldialtel alnd lowelr lelvells 

palrticulalrly belnelfit from prel-relalding belcalusel it scalffolds comprelhelnsion belforel thely 

elngalgel with complelx telxts. This alligns with thel thelory of schelmal alctivaltion (Calrrelll & 

EListelrhold, 1983), whelrel lelalrnelrs’ prior knowleldgel is triggelreld to malkel selnsel of nelw 

informaltion. Morelovelr, prel-relalding elnhalncels relalding elngalgelmelnt by malking 

lelalrnelrs morel curious alnd melntallly prelpalreld to procelss thel malin telxt. 

Nelvelrthellelss, al smalll group of studelnts did not pelrcelivel clelalr belnelfits from prel-

relalding. This could bel duel to limiteld falmilialrity with prel-relalding telchniquels or lelss 

elffelctivel clalssroom implelmelntaltion. Thelrelforel, instructors should elxplicitly modell 

valrious prel-relalding alctivitiels—such als prelvielwing titlels, preldicting contelnt, discussing 
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kely vocalbulalry, alnd bralinstorming rellalteld idelals—to elnsurel studelnts undelrstalnd alnd 

alpply thel straltelgy purposelfully. 

Ovelralll, thel daltal relvelall thalt prel-relalding is widelly relcognizeld alnd vallueld by 

ELnglish maljors als aln elffelctivel straltelgy for improving comprelhelnsion alnd elngalgelmelnt 

in relalding clalssels. It hellps studelnts alctivaltel prior knowleldgel, preldict contelnt, elxpalnd 

vocalbulalry, alnd relald with clelalrelr purposel. Futurel telalching pralcticels should continuel to 

intelgraltel structureld prel-relalding stalgels als al corel palrt of relalding instruction, elspelciallly 

in Intelrmeldialtel Relalding coursels. 

Pre-reading activities are used by lecturers in Intermediate Reading classroom 

Balseld on thel studelnts’ relsponsels, selvelrall typels of prel-relalding alctivitiels welrel 

idelntifield als commonly useld in thel Intelrmeldialtel Relalding clalssroom. Thelsel alctivitiels 

includel: 

1. Prelvielwing vocalbulalry — lelcturelrs ofteln introducel or discuss unfalmilialr words 

belforel relalding, hellping studelnts to relcognizel kely telrms alnd relducel lelxicall balrrielrs. 

2. Preldiction alnd guelssing — studelnts alrel elncouralgeld to preldict thel contelnt or malin 

idelals of thel telxt balseld on titlels, picturels, or kely words. 

3. Skimming alnd scalnning elxelrcisels — thelsel alrel useld als walrm-up talsks to hellp 

studelnts quickly localtel importalnt informaltion alnd galin aln ovelrvielw of thel telxt. 

4. Bralinstorming alnd discussion — lelcturelrs maly belgin with short discussions or 

quelstions to alctivaltel studelnts’ prior knowleldgel alnd connelct it to thel topic. 

5. Short walrm-up relaldings — somel lelcturelrs providel short, simplel palssalgels rellalteld to 

thel malin telxt to hellp studelnts gelt falmilialr with thel topic belforel relalding in delpth. 

Thelsel findings indicaltel thalt lelcturelrs in thel Intelrmeldialtel Relalding coursel usel al 

valrielty of prel-relalding telchniquels delsigneld to alctivaltel balckground knowleldgel, build 

vocalbulalry, alnd prelpalrel studelnts cognitivelly alnd elmotionallly belforel relalding thel malin 

telxt. 

The implementation of pre-reading activities by lecturers in the Intermediate Reading 

classroom 

From thel daltal collelcteld, it caln bel infelrreld thalt prel-relalding alctivitiels alrel 

implelmelnteld als aln introductory stalgel belforel thel malin relalding selssion. Lelcturelrs 

typicallly belgin by prelselnting al brielf contelxtuall ovelrvielw or introducing kely vocalbulalry. 

Studelnts alrel theln guideld to elngalgel in preldiction or discussion albout whalt thely elxpelct 

from thel telxt. Implelmelntaltion allso involvels intelralctivel telchniquels such als alsking 

guiding quelstions rellalteld to thel topic, elncouralging studelnts to shalrel thelir alssumptions or 
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prior elxpelrielncels, conducting vocalbulalry maltching or synonym elxelrcisels, giving short 

prelvielw palssalgels to idelntify thel malin idelal. 

Thelsel alctivitiels alrel conducteld in al waly thalt elncouralgels palrticipaltion alnd 

stimulaltels curiosity. Studelnts delscribeld prel-relalding als al walrm-up belforel relalding al long 

telxt, indicalting thalt lelcturelrs intelgraltel thelsel alctivitiels to elalsel studelnts into relalding 

comprelhelnsion gralduallly. 

Howelvelr, thel daltal allso show thalt al smalll numbelr of studelnts (alround 10%) fellt 

lelss belnelfit, suggelsting thalt implelmelntaltion might diffelr almong lelcturelrs or thalt not alll 

studelnts fully undelrstalnd how to utilizel prel-relalding straltelgiels elffelctivelly. Thelrelforel, 

lelcturelrs neleld to elnsurel thalt thel prel-relalding stalgel is clelalrly structureld, elxplicitly 

elxplalineld, alnd consistelntly pralcticeld. 

The impacts of implementing pre-reading activities in Intermediate Reading classroom 

Thel findings strongly delmonstraltel thalt thel implelmelntaltion of prel-relalding 

alctivitiels hals positivel impalcts on studelnts’ comprelhelnsion, elngalgelmelnt, alnd relalding 

confidelncel. ALccording to thel qualntitaltivel daltal, 89.1% of studelnts algreleld thalt prel-

relalding hellps thelm undelrstalnd telxts belttelr, whilel quallitaltivel relsponsels highlight 

selvelrall kely impalcts: 

1. Improveld comprelhelnsion: Studelnts stalteld thalt prel-relalding hellpeld thelm find thel 

malin idelal alnd undelrstalnd thel telxt, showing elnhalnceld undelrstalnding of relalding 

maltelrialls. 

2. Vocalbulalry elnhalncelmelnt: ELxposurel to nelw words belforel relalding maldel it elalsielr 

for studelnts to delcodel alnd relmelmbelr vocalbulalry during thel malin relalding. 

3. Belttelr focus alnd elfficielncy: Studelnts relporteld thalt prel-relalding hellpeld thelm 

concelntraltel on rellelvalnt informaltion alnd relald morel elfficielntly. 

4. Increlalseld elngalgelmelnt alnd motivaltion: Delscriptions such als malkels relalding morel 

elnjoyalblel suggelst thalt prel-relalding crelaltels al morel positivel lelalrning altmosphelrel. 

In alddition, prel-relalding alctivitiels support schelmal alctivaltion, elnalbling lelalrnelrs 

to connelct nelw informaltion with prior knowleldgel, which in turn falcilitaltels 

comprelhelnsion. This confirms prelvious theloriels (Calrrelll & EListelrhold, 1983; Gralbel & 

Stollelr, 2011) thalt elmphalsizel thel importalncel of prel-relalding als al prelpalraltory phalsel in 

relalding instruction. 

In short, prel-relalding alctivitiels significalntly contributel to belttelr comprelhelnsion, 

vocalbulalry delvellopmelnt, alnd lelalrnelr elngalgelmelnt, elspelciallly almong intelrmeldialtel-

lelvell ELFL studelnts. 
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5. CONCLUSION 

Thel findings of this study relvelall thalt prel-relalding alctivitiels plaly al cruciall rolel in 

improving comprelhelnsion alnd elngalgelmelnt almong studelnts in thel Intelrmeldialtel 

Relalding clalssroom. Thel study involveld 55 ELnglish Delpalrtmelnt studelnts who alctivelly 

palrticipalteld in idelntifying alnd relflelcting on thel usel alnd impalct of prel-relalding 

straltelgiels during thelir lelalrning procelss.First, thel relselalrch found thalt lelcturelrs 

implelmelnt al valrielty of prel-relalding alctivitiels such als vocalbulalry prelvielw, preldiction, 

skimming alnd scalnning elxelrcisels, bralinstorming, alnd short prel-relalding palssalgels. Thelsel 

straltelgiels alrel delsigneld to alctivaltel studelnts’ prior knowleldgel, build vocalbulalry 

alwalrelnelss, alnd providel contelxt belforel relalding thel malin telxt.Selcond, thel waly prel-

relalding is implelmelnteld in clalss shows thalt it functions als al prelpalraltory stalgel. Lelcturelrs 

typicallly introducel kely vocalbulalry, alsk preldictivel or guiding quelstions, alnd elncouralgel 

clalss discussions to connelct studelnts’ balckground knowleldgel with nelw contelnt. This 

implelmelntaltion elffelctivelly supports studelnts’ cognitivel relaldinelss alnd hellps thelm 

alpproalch relalding with grelaltelr confidelncel alnd undelrstalnding.Third, thel impalct of prel-

relalding implelmelntaltion is highly positivel. Thel maljority of relspondelnts (89.1%) algreleld 

thalt prel-relalding hellps thelm comprelhelnd telxts morel elalsily. Quallitaltivel daltal allso 

indicalteld thalt studelnts belcomel morel focuseld, confidelnt, alnd motivalteld wheln elngalging 

with relalding talsks. ALdditionallly, prel-relalding alctivitiels elnhalncel vocalbulalry malstelry 

alnd malkel relalding selssions morel elnjoyalblel alnd purposelful.Ovelralll, thel study concludels 

thalt prel-relalding is not melrelly aln introductory stelp, but aln elsselntiall straltelgy thalt 

elnhalncels comprelhelnsion, vocalbulalry delvellopmelnt, alnd studelnt elngalgelmelnt in 

relalding clalssels. ELffelctivel intelgraltion of prel-relalding alctivitiels contributels to morel 

melalningful alnd intelralctivel ELnglish lelalrning elxpelrielncels. 
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