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ABSTRAK

The goal of this study was to determine whether or not using the Spider Word Webbing approach
could increase students' vocabulary proficiency in terms of form, meaning, and use. The
researcher used a pre-experimental design. The sample for this study was 25 students in their
second year of Middle School (MTs Muhajirin As adiyah Kampiri in the academic year 2019/2020)
drawn from a population of 95 students using purposive sampling. A vocabulary test was provided
before and after treatment to determine the pupils' language mastery. This study found that
using the Spider Word Webbing approach increased students' vocabulary mastery at MTs
Muhajirin As adiyah Kampiri. The t-test (9.050) has a higher value than the t-table (2.064), and
the degree of freedom (df) is 24. The null hypothesis (HO) is rejected, while the alternative
hypothesis (H1) is accepted. The Spider Word Webbing approach is found to be successful in
improving students' vocabulary mastery in terms of form, meaning, and use.
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INTRODUCTION

The total quantity of words in a vocabulary is an integral aspect of any language
acquisition process, it is really crucial. The importance of vocabulary is that in teaching
foreign language abilities such as speaking, writing, reading, and listening (Staehr, 2008;
Milton, 2013), it is difficult to use such skills without vocabulary because vocabularies
are extremely crucial in developing those skills. One of the fundamental issues that arise
in the English component, which is an important part of a language made up of those
four skills, is vocabulary because pupils nearly often fail to recall what is taught in class.
As a result, they perform poorly in their English achievement.

Vocabulary is an important part of English because it appears in every skill (Khan et al.,
2018; Dakhi & Fitria, 2019). Learning the English language is not yet complete. To
master vocabulary, one must learn new terms in order to expand one's vocabulary
(Zhonggen, 2018; Chen & Chan, 2019; Hao et al., 2019). The learning encompasses the
terms' pronunciation, meaning, spelling, usage, and part of speech. She also says that
learning words are a cyclic process that begins with encountering new words and initial
learning and ends with meeting those words, again and again, each time expanding
understanding of what the words mean and how they are used in the foreign language.
This means that every time learners encounter those familiar terms, their knowledge of
the words improves.

On the other hand, vocabulary mastery addresses one of the most important aspects of
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fluent communication. The wider the vocabulary size one has, the better one's
performance in all parts of English language work will be (Read, 2013)." In other words,
children in school should grasp English vocabulary and grammar norms in order to
communicate effectively with others. It can generally achieve the English teaching
objectives.

According to observations, there was an issue in the learning process that impacted MTs
Muhajirin As'adiyah Kampiri in their second year. The researcher interviewed one English
teacher and administered a written test to the pupils. The test is divided into three
sections: grammar, vocabulary, and reading, with each portion including ten items.
According to the test results, the researcher discovered that the vocabulary exam had
the lowest score.

To address the aforementioned issue, there are numerous ways and techniques that
might assist the teacher in improving the students' vocabulary mastery. One method is
to employ the Spider Word Webbing Strategy (Khoza, 2015; Putri & Jufri, 2018). As a
result, the researcher selects one approach, Spider Word Webbing, that can be used to
make vocabulary education more enjoyable (Mabogunje et al., 2009). SWW is a phrase
used to describe how keywords or targets are related to one another using graphic
representations. SWW technique is a method of assisting pupils in thinking more
creatively in order to more easily correlate ideas or words. It is the brainstorming of
words produced by the web and links. Every web contains links to other webs. These
ties connect the webs and maintain the idea's connection. As a result, it can assist
students in expanding their vocabulary.

LITERATURE REVIEW

1. The Concept of Vocabulary

Vocabulary is the foundation of language ability and serves as the foundation for how
well learners talk, listen, read, and write (Lucas et al., 2008; Brown, 2014). One of
the linguistic components that can influence macro abilities is vocabulary (Jun Zhang
& Bin Anual, 2008; Brooks et al., 2021). Some professionals have provided word
definitions. Vocabulary is a list of target language terms. Furthermore, vocabulary is
a collection of lexemes that includes single words, compound words, and idioms.

The complete quantity of words in a language; all the words known to a person or
used in a specific book, subject, etc; a list of words with their meanings. Those
definitions demonstrate that, in addition to the other English components and skills,
vocabulary is the first factor that English learners should study in order to master
English.(Bai, 2014; Elaish et al., 2019; Ali & Anwar, 2021; Ng, 2021).

Language's vocabulary is always changing and expanding (Paris, 2012; Peters, 2019;

Alfadil, 2020). People invent or borrow new terms to describe man's actions as life
becomes more complex. Nobody knows how many terms are in the English lexicon
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today. We can conclude from the interpretation above that vocabulary is the core
component of language proficiency that consists of a set of lexemes, including single
words, compound words, and idioms; which provides much of the foundation for how
well learners speak, read, listen, and write; and has similarities with the terms "lexis"
and "lexicon”

2. The Concept of Strategy

A strategy is a recurring pattern of teaching conduct that is applicable to multiple
subject areas, is shared by more than one teacher, and is relevant to learning (Gay,
2002; Webster-Stratton, 2008; Peters, 2019; Hancock et al., 2021). This definition
encourages the instructor to become more conscious of what they are doing and what
they might do in terms of teaching strategies. The strategy should make the learning
and teaching process more engaging and effective (Senthamarai, 2018; Lapitan et
al., 2021).

Tseng & Schmitt (2008); Yazdi & Kafipour, 2014 recommend the following tactics for
learning vocabulary: (1) guessing from context, (2) word components and mnemonic
techniques to recall words, and (3) vocabulary cards to remember foreign language-
first language word pairs. There are three ways for learning vocabulary. The first
technique is to guess the meaning from context; she claims that a context has enough
evidence to guess the word's meaning. The second option is mnemonic devices, of
which she suggests the keyword technique. The learner is reminded of the keyword
when he or she sees or hears the target term. The third technique is vocabulary
notebooks; she advocates using vocabulary notebooks as a memory aid in solo
learning.

3. The Concept of Sword Webbing

Spider Word Webbing is a term used to describe how essential words or targets are
related to one another using graphic representations (Mabogunje et al., 2009). This
method encourages pupils to think more creatively in order to associate ideas or
words more easily. It is the brainstorming of words produced by the web and links.

Spider Word Webbing is a tactic that helps learners become cognizant of the
relationships between words in a text and to increase learning by forming associative
networks of words (Mabogunije et al., 2009). Spider word webbing provides templates
or frames for students or teachers to locate significant facts, arrange information, and
record relationships between facts and ideas inside a keyword presented. When
content is represented with diagrams, pupils can retain the information for a longer
amount of time. It aids students in memorizing words. The purpose of spider word
webbing is to promote and improve learning outcomes for a wide spectrum of learners
(Mabogunije et al., 2009).
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The approach of spider word webbing is used to discover word relationships. Students
brainstorm all of the terms that they can think of that are related to the theme or
keyword (Mabogunje, 2009; Khoza, 2015; Putri & Jufri, 2018). It is a successful
approach for increasing kids' vocabulary since pupils can understand the relationship
between words and can quickly recall what they already know. A word web is a
collection of words, word phrases, or word sentences that connect graphically to
spread out from a central theme. The spider word webbing approach connects words
and concepts into webs. Every web contains links to other webs. These ties connect
the webs and maintain the idea's connection. As a result, it can assist students in
expanding their vocabulary.

RESEARCH METHOD

This study used a pre-experimental design with a single group pre-test and post-test
(Sugiyono, 2013; Moleong, 2014; Creswell, 2017). In this study, samples were given
pre-test (O1) and post-test (X) treatments (02). The following diagram depicts the
research design:

(o x 0. |
Where:

01 : Pretest

X : Experiment

02 : Posttest

The researcher used two tools to collect data: a vocabulary exam and an oral test. The
vocabulary test (pretest and posttest) consists of word meaning and word use tests. The
total number of exam items is 15. It consisted of 5 meaning tests, namely translation, 5
word class tests, and 5 word use tests, namely sentence creation.

The oral exam covered spelling and pronunciation. It consisted of ten numbers of oral
spelling tests and ten numbers of oral pronunciation tests. The test was given in two
parts: pre-test and post-test. The pre-test administered prior to treatment. The pre-test
was designed to assess prior students' abilities, whereas the post-test was administered
following treatment. The purpose of the post-test was to determine the efficacy of
employing Spider Word Webbing as an approach for teaching vocabulary mastery.

RESULTS AND DISCUSSION

The purpose of this study was to determine whether or not using the Spider Word
Webbing approach could increase students' vocabulary proficiency in terms of form,
meaning, and use. The frequency and percentage of students’ pretest and post-test
scores are in Table 1.
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Table 1. The frequency and percentage of students’ pretest and post-test scores

Pre-Test Post-Test

Classification Range Frequency Percentage Frequency Percentage

(%) (%)

86-

Very Good 100 3 12% 16 64%
Good 71-85 7 28% 4 16%
Fair 56-70 7 28% 3 12%
Poor 40-55 4 16% 2 8%
Very Poor <40 4 16% 0 0%
Total 25 100 25 100

According to the Table 1 above, before therapy, 3 (12%) students received a very good
score, 7 (28%) students received a good score, 7 (28%) students received a fair score,
4 (16%) students received a poor score, and 4 (16%) students received a very poor
score. Following treatment, 16 (64%) children received a very good score, 4 (16%)
students received a good score, 3 (12%) students received a fair score, 2 (8%) students
had a poor score, and no students received a very poor score. This result indicates that
there is a considerable improvement after utilizing the Spider Word Webbing approach
to teach vocabulary.

Table 1 shows that, prior to receiving treatment utilizing the Spider Word Webbing
approach, the students' vocabulary mastery is classified as very good, good, fair, poor,
and very poor. Following therapy with the Spider Word Webbing approach, the students'
vocabulary knowledge is classified as very good, good, and fair. In other words, the
posttest rate percentage is larger than the pretest rate percentage. It is possible to
conclude that students improved in the posttest. It implied that the Spider Word Webbing
approach could help pupils enhance their vocabulary mastery.

Table 2. Inferential Statistic

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Pair 1 posttest 87.60 25 16.401 3.280
pretest 64.00 25 20.207 4.041

Inferential statistics demonstrate that the mean score of pretests (64.00) with standard
deviation 20.207 is lower than the mean score of posttests (87.60) with standard
deviation 16.401, as shown in the table above.

For the paired sample test, the researcher utilized the t-test (test of significance). The
goal of the text was to determine the significant difference between the students' mean

pretest and posttest scores. Assuming a level of significance () of 0.05 and a degree of
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freedom of (24). Furthermore, to determine whether the pretest and posttest scores
differed significantly, the researcher conducted a t-test with SPSS 22 analysis. If the t-
test result is more than the t-table value, the null hypothesis is rejected; if the t-test
result is less than the t-table value, the null hypothesis is accepted; and the t-test result
is shown in Table 3.

Table 3. T-test result
Paired Samples Test

Paired Differences

95%
Confidence
Std. | Interval of the Sig.
Std. Error Dhfference (2-

Mean | Deviation | Mean | Lower | Upper t df | tailed)

Pair 1 postiest
23.600 22891 45378| 14.151| 33.049

LA
—
LA
LA
b
o

000

-pretest

Inferential statistics show that the t-test result (5.155) is bigger than the t-table value in
Table 3. (2.064). Furthermore, the significant difference is less than 0.05, which is 0.000.
That is, the null hypothesis (Ho) was rejected, whereas the alternative hypothesis (H1)
was accepted. In other words, there is a considerable difference in the results of
students' pretest and posttest word use tests.

The drawbacks of utilizing this technique in which students only put down what they
wanted and knew. They did not copy the words from the web. Another issue is that they
don't know how to construct a simple phrase with a subject and a verb. The results of
the study support and are relevant to previous research, namely Mabogunje et al.
(2009); Ariana (2015); Putri & Jufri, (2018).

CONCLUSION

According to the research's findings, the second-year MTs Muhajirin As'adiyah Kampiri's
knowledge of vocabulary in terms of form, meaning, and use improved in the academic
years 2019-2020 after being taught utilizing the Spider Word Webbing approach. The t-
test value (9.050>2.064) and the difference between the mean scores of the students'
posttest (88.16) and pretest (88.16) both demonstrate this (70.64). The outcome of the
pretest and posttest revealed a considerable enhancement. In addition, the study's goal
of showing that students could better grasp language in terms of form/focus, meaning,
and use was accomplished. The research has also improved students' vocabulary
mastery, as was mentioned in the discussion section. It means that it is effective to teach
vocabulary by employing the Spider Word Webbing approach.
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